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CONTEMPORARY THEORIES
OF LEARNING

Learning theorists ... in their own words

oAy vatsTIom

s anis

ey TowanT sauNen

2o b

R



Office:     
Monday  and  Wednesday : 2:30-3:30 p.m. 

Office Hours also available by pre-arrainged appointment
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     Warner Pacific College

C

lassical and contemporary theories of learning and instruction shall be applied to a variety of classroom situations. Classroom management techniques will parallel the development of learning theory. Self-concept, cognitive and affective potential, lesson planning, and learning hierarchies shall be addressed.

For Teacher Education Students, the process, content, and products of Ed/Psy 420, Learning Theory, are designed to contribute to meeting the Oregon Revised Statute requirements for all grade level and content licensure authorizations. 
Illins, K.  (2008). Contemporary Theories of Learning: Learning Theorists ... In Their Own Words.. New York: Rutledge. ISBN 978-0415473446
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Zull, J. (2002)  The art of changing the brain: Enriching the practice of teaching by exploring the biology of learning.  Sterling, VA: Stylus. ISBN:  9781579220549

Social Science Department Intended Educational Outcomes:  

1. Demonstrate awareness of the basic concepts, theories , models and vocabulary necessary to understand the field studied.

2. Give expression to a historical view of each field approached and the current status related to that history.

3. Be able to critically evaluate social science research, integrating the following:  the scientific method, various research designs, and the construction of researchable questions.

4. Experience “hands on” learning and contextual networking in the field(s) of their choice

5. Identify the major issues of the field(s) and observe how these influence both self and others.

6. Analyze differences between structures and practices of various world views as they relate to social science.  

7. Comprehend and explore the implications of ethical challenges for their discipline.

8. Demonstrate information literacy by applying appropriate internet and library resources in the development of research papers, presentations, etc.

9. Discuss the complexities of national origin, ethnicity, gender, sexual orientation, disabilities, and cultural relations in urban contexts and how these social divides challenge the mission of faith-based institutions in their efforts to reduce discrimination and manifest equity and inclusiveness in all their programs and practices.

10. Synthesize concepts learned into holistic view of persons and their interacting systems.
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Upon completion of the course, the student receiving a grade of "C" or higher shall be able to:

Define educational psychology and areas of study that it includes.  (Dept. outcomes 2, 4)   
Apply learning theory principles to the field of family life education, moving educators through the transmission and transaction perspective to the transformation paradigm (Dept. outcome 3)   
Identify the primary divisions of the human nervous system and regions of the brain as well as cite the functions provided by each.  (Dept. outcome 1)   
Describe the interaction of the autonomic nervous system and its influence upon the context of learning. (Dept. outcome 1)   
Distinguish between “bottom up” and “top down” learning systems in terms of primary neurological functioning. (Dept. outcomes 3, 6)   
Distinguish differences between “high road” and “low road” learning experiences and the primacy of the latter. (Dept. outcomes 3, 6)   
Identify instances of application of the “cognitive operators” described in the work of Newberg and d’Aquili and the differences in neurological systems engaged by each. (Dept. outcome 1)   
Articulate the difference between “nature vs. nurture” and “nature via nurture” paradigms for learning. (Dept. outcome 5)   
Describe multiple ways in which the context of a learning environment may facilitate the generation of curiosity. (Dept. outcomes 4, 7, 9)   
Articulate at least five contrasting definitions of the term "intelligence" and describe the classroom and social ramifications of each. (Dept. outcome 1)   
Distinguish between the neurological underpinnings of the definitions of learning processes described by Gardner and Sternberg.  (Dept. outcomes 5, 6)   
Articulate the dynamics and value of “social intelligence” as described in the work of Segiel and that of Goleman. (Dept. outcome 9)    

Defend the primacy of “social intelligence” in gaining a personal sense of social competence. (Dept. outcomes 1, 9)   
Articulate the cultural relativity of expressions of “social intelligence”. (Dept. outcome 9)   
Distinguish between and be able to identify applications of cognitive developmental and cognitive behavioral sets of learning theories.  (Dept. outcome 3)   
Identify contemporary applications of “outdated” theories of “apperception”  “unfoldment” and “Hebartian” learning.  (Dept. outcome 4)   
Identify the professional concerns of beginning teachers and describe how these concerns vary with the developmental level of the student. (Dept. outcomes 4, 5)   
Describe the cognitive dynamics of sustaining a “culture” (Dept. outcome 9)   
Articulate how a “culture” and “neurological development” are symbiotic and how diverse definitions of “intelligence” are relatively useful depending upon the dynamics of the cultural metaphor. (Dept. outcomes 1, 5, 9)   
Describe developmentally appropriate education for students of different ages. List the problems of early and late maturing students. (Dept. outcome 4)   
Contrast the short-term and long-term memory systems and relate to regions of the brain. Compare older children's metacognitive abilities with those of younger children. (Dept. outcome 1)   
Examine the work of Jerome Bruner by discussing his basic assumptions of cultural value, his view of the learning process, and classroom/ social work implications and applications of his ideas. (Dept. outcome 9)   
Critique Ausubel's views regarding meaningful verbal learning.  (Dept. outcome 1)   
Explain the steps of Gagne's phases of learning and instructional events. Contrast Gagne with Piaget and Montessori. (Dept. outcome 1)   
Identify the level of cognitive development displayed by a student's response to clinical analysis prescribed by Piaget.  (Dept. outcomes 1, 4)   
List four influences on cognitive development according to Piaget.  (Dept. outcomes 1, 9)   
Describe the processes of organization and adaptation and their relation to: schemes, assimilation, accommodation, and equilibration.  (Dept. outcome 1)   
Discuss Vygotsky's theory of cognitive development, including the concept of a "zone of proximal development."  (Dept. outcomes 1, 9)   
Trace the development of language through the beginning of the school years.  (Dept. outcome 1)   
Differentiate four theories for the development of human language. (Dept. outcome 1)    

Identify the range of Piagetian cognitive level appropriate for different categories of written examination.  (Dept. outcomes 1, 4)   
Contrast objectives in the cognitive, affective and psychomotor domains in their definitions uses, and assessment.  (Dept. outcome 4)   
Recite the classical hierarchies for cognitive and affective levels of learning, Krathwohl, Gagne, Pollard. (Dept. outcome 1)   
Outline the taxonomies of the cognitive, affective, and psychomotor domains in their definitions, uses, and assessment. (Dept. outcome 1)   
Describe the value of the concept of “Relaxed Awareness” in the learning environment. (Dept. outcomes 1, 4)   
Contrast construcativist views of learning with a direct-instruction view; applying the contrast to that between developmental and behavioral philosophies.  (Dept. outcome 3)   
Differentiate between environmental management goals which are determined by the Piagetian cognitive level of the learner. (Dept. outcome 3)   
Differentiate between developmental and behaviorist management styles.  (Dept. outcome 1)   
Produce a lesson or counseling plan which justifies the structure and processes of cognitive and affective development implemented in its design. (Dept. outcome 4)   
Late Work Policy

Note: “work” = anything that is graded to include tests, quizzes, papers, reflections, projects, etc.
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No late work will be accepted. 
If the student has experienced an issue, circumstance or problem that has prevented the work being turned in when due, the student can complete the following steps:


1. fill out the late work petition form (one is attached to your syllabus and/or 


   can be obtained through your instructor)


2. turn the completed form in to the Social Science Department Chair

The members of the Social Science Department will consider the student’s request and determine whether or not the work will be accepted and if it is, how many of the original points on which it will be evaluated. The outcome of the request will be stated on the petition form, a copy of which will be given to the student.
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    No Electronic Final Submissions !

By consensus of the faculty of the Social Science Department, final copies of required work will be accepted in paper format only.

Course Readings:  
Week   
Zull text: 

1. Introduction


2. The Sweet Edge

3. Part I:  Foundations

a. Holding a just balance

b. Our trade and our art

c. A feeling of this business 

d. Summary

4. Part II: Knowledge: Neuronal Networks, Change , and recommendations for the teacher.
a. What we already know

b. Only connect

c. Summary

5. Part III:  Using More of the cerebral cortex to deepen Learning

a. Sense Luscious

b. Waiting for unity

c. The courageous leap

d. Test by trial

e. We did this ourselves

f. Summary

Illeris  text: 

6. Ch. 1:  A comprehensive understanding of human learning Knud Illeris 72 


Ch. 2:  Learning to be a person in society: learning to be me Peter Jarvis 21

7. Ch. 3: What “form” transforms? A constructive-developmental approach to transformative learning Robert Kegan 35


Ch: 4: Expansive learning: toward an activity-theoretical reconceptualization Yrjó Engestróm 53

8. Ch: 5: Pragmatism: a learning theory for the future Bente Elkjaer 74


Ch: 6: An overview on transformative learning Jack Mezirow 90

9. Ch: 7: Multiple approaches to understanding Howard Gardner 106


Ch: 8: Biographical learning–within the new lifelong learning discourse Peter Alheit 116

10. Ch: 9: Life cycles and learning cycles John Heron 129


Ch: 10: Lifelong learning as a technology of the self Mark Tennant 147

11. Ch: 11: Culture, mind, and education Jerome Bruner 159


Ch: 12: Experience, pedagogy, and social practices Robin Usher 169

12. Ch: 13: 'Normal learning problems' in youth: in the context of underlying cultural convictions Thomas Ziehe   184


Ch: 14: The practice of learning Jean Lave   200

13. Ch: 15: A social theory of learning Etienne Wenger   209


Ch: 16: Transitional learning and reflexive facilitation: the case


 of learning for work Danny Wildemeersch Veerle


 Stroobants   219


Evaluation:
Grammar Qualification:    One page paper due session two.

Participation in this upper division course demands command of college level writing and thinking skills.  A one page paper is due at the beginning of session two which demonstrates grammatical proficiency and formal level thought.  Nearly perfect grammar and formal exposition will grant participation in this course.  
Topic:  What does it mean to “encounter”?




In Class.   Closed book.  Open Note.     20 points



Approx:  Week  10 





20  Points        
Brain Physiology, Culture, and Intelligence


Approx:  Week 13






20  Points        

Applying contrasting theories



Students working in groups will compose an instructional power point for professionals working in their prospective careers.

The power points will be posted on line for viewing by current practitioners.  
Presentations:    The final examination hour


40 Points
Extra points will be available for the submission of a brief review of the power point by a current practitioner. 

Absences: 
No  points are awarded for merely attending class.

Five  points will be deducted for each inappropriate absence.
The two one-minute free writes will be used to recognize cognitive “presence” in the class.





  
Grade Scale: 
103+     = A


91 -102 = B
75 -  90 = C
60 -  74 = D

The Meaning of Letter Grades.

Letter grades are assigned at the completion of the course by totaling the points accumulated through the semester.  The grade placed on your Warner Pacific College transcript may be interpreted to mean the following: 

A:
Exceptional demonstration of ability in working with the assigned content beyond the expectations of the course.  The measured level of cognitive performance, demonstration of care in presentation, participation in product construction and personal accountability is at least in the top ten percent of the students who have enrolled in the course (norm-referenced over multiple sets of enrolled students).

B:
Very competent demonstration of understanding, application, and evaluation of the assigned course material.  Criterion referenced from the rubrics presented for performance measurement.

C:
Minimally acceptable level of competence with the material and/or accountability in presentation. Criterion referenced from the rubrics presented for performance measurement.
D:
Substandard demonstration of competence in handling course material and/or accountability in presentation.  Criterion referenced from the rubrics presented for performance measurement. 

F:
Failure to demonstrate competence with the course material and/or being accountable to the expectations of the course.  Criterion referenced. 

Remember, the points awarded to each submitted assignment are a measurement of the sophistication of the work, not the worth or dignity of the student.  The products are measured using the rubrics given to the student.  Points are awarded to the product, not to the student. 


The recognition of exceptional work.
The rubric for each of the two monographs will include the possibility of measuring more points than listed on the rubric.  Students who have unannounced absences will not receive additional points.  Students having challenges with English grammar will not receive additional points.  
Assignment of additional points will be based upon the exceptionality of the document, exceeding expectations for competence in the course material.  Compliance with expectations does not constitute exceptionality. 
Expected Level of Student Participation:

Hours Per Week:  8:00


Your participation breaks down as follows:


Two Class Sessions @ 1:15 ea.  = 2:30  


Presentation / Reception and Analysis of Seminal Concepts
Reading of the Zull and Bigge  texts:   2:00 hours every week

Texts present details and critical tangential examples which the student must demonstrate the ability to apply to personally constructed synthesis…

Synthesizing of material from class and texts:   2:00 every week

The student is expected to demonstrate the inter-weaving of the course material from class, texts, and other academic venues. 

Constructing course projects:  1:30 every week.

The course projects are designed to be initiated during the first week of class. Their date of completion/submission represents the depth of expected content and complexity of thought. 

584-017-0100      Objectives for Initial Teacher License
The unit assures that candidates for an Initial Teaching License demonstrate knowledge, skills, and competencies in each of the five (5) teacher functions.

(1) Candidates plan instruction that supports student progress in learning and is appropriate for the developmental level. 
a. The final examination on-line power point presentation demonstrates effective planning for instruction.

(2) Candidates establish a classroom climate conducive to learning 
a. The multiple choice examination addressing priorities of brain function in learning addresses the priorities of emotional climate for the development of curiosity and self efficacy.  
b. The research monograph addressing the interweaving of cultural influence and definitions of intelligence addresses the necessity for the development of culturally affirming climates. 
      (5) Candidates exhibit professional behaviors, ethics, and values. 
        a.    The listed parameters of expected attendance, timeliness and quality of submissions address the necessity of presenting professional behaviors, ethics, and values.   


 Monograph One:  
Brain Physiology, Culture, and Intelligence
Date will be set by class.  Approximately during week 10.      Max points on rubric: 20

The student will select a published journal article which addresses a particular definition of “intelligence”.  The article will be critiqued through application of class and text concepts as to its recognition of variation in neural plasticity and variance in cultural ramifications. 
The Format:

Page One: An annotated list - Class Concepts and Vocabulary.
List the vocabulary words and concepts from class sessions which you will be using in the construction of the paper. Name the color by which they will be highlighted in the monograph. 

E.g. :

1. "Word or Concept" 

What it means. 

How it will be applied to the monograph. 

2. "Word or Concept" 

What it means. 

How it will be applied to the monograph. 

3. Etc

Expected minimum of five concepts. 

Page Two: An annotated list -Concepts and Vocabulary from The Art of Changing the Brain.
List the vocabulary words, concepts, and application examples from the Zull  text which you will be using in the construction of the paper. Name the color by which they will be highlighted in the monograph 
E.g. 

1. "Word, Concept, or example" 

Where it is found in Art of Changing the Brain 

What it means. 

How it will be applied to the monograph. 

2. Etc.

Expected minimum of five concepts. 

Page Three:    Begin the monograph of a maximum of an additional eight pages.
Affix a photocopy of the journal article behind the monograph.

Maximum length:    Ten pages total…. Including the cover sheets.  
Photocopy  this page and place as the final page of your submission..

Ed/Psy. 420:
        


Learning Theory               

Fall  Semester , 2015
Scoring Rubric: Monograph One
Brain Physiology, Culture, and Intelligence

Student :___________________     


 

           

__/20

Presentation Checkpoint:  Minimum Requirements for Proceeding to Assessment
[  ]  Professional presentation.   Continue to assessment of the monograph

[  ]  Multiple Typos / Misspellings

[  ]  Severe need for attention to grammar structure   ______________________________

__/2

Cover Sheet for Class Concepts:  

[  ] 1: some relevant concepts contributing to the construction of the monograph

[  ] 2: a considerable number of relevant concepts applied to the monograph.

[  ]     ___________________________________________________________

__/2

Cover Sheet for Zull :  

[  ] 1: some relevant concepts contributing to the construction of the monograph

[  ] 2: a considerable number of relevant concepts applied to the monograph.

[  ]     ___________________________________________________________

__/2

Quality of selected article
[  ] 1: Tangential to the assignment
[  ] 2: Carefully chosen for its relevance
[  ]     ___________________________________________________________

__/4

Application of concepts: 
[  ] 1: Some/most concepts employed without precision in the monograph

[  ] 2: All concepts listed in the coversheets employed without precision in the monograph

[  ] 3: Some/most concepts precisely employed in the monograph

[  ] 4: All concepts listed in the coversheets precisely employed in the monograph
[  ]     ___________________________________________________________

__/8

Construction of  a compelling case:
[  ] 2: scattered fragments affixed linearly 

[  ] 4: cohesive progression of concepts in a linear sequence

[  ] 6: woven themes based upon commonality of notions

[  ] 8: single woven theme supported by woven conceptualizations 

[  ]     ___________________________________________________________

__/ 2

Writing Style:
[  ] 1: conversational tone with application of informal idioms

[  ] 2: academic tone with professional vocabulary and sentence structure 

Monograph Two: 
Critiquing the Critic: Juxtaposing Theoretical Positions
Date will be set by class.  Approximately during week 13.      Max. points on rubric: 20

The student will select a professional journal article which advocates the application of a particular technique for the facilitation of learning.   That author’s presentation will be critiqued, both complimented and criticized, through the application of five theorists from the Illins text:
The Format: Five separate one-page monographs
Each Page: 


1. Theorist
2. Their theoretical position applied to the journal article. What would they say about it?
3. The theoretical position from another author who would most disagree with this position and why.
4. Your position:  which is the more “right” and why? 


Photocopy  this page and place as the final page of your submission..

Ed/Psy. 420:
        


Learning Theory               

Fall  Semester,  2015
Scoring Rubric: Monograph Two
Critiquing the Critic: Juxtaposing Theoretical Positions
Student :___________________     


 

           

__/20


Presentation Checkpoint:  Minimum Requirements for Proceeding to Assessment

[  ]  Professional presentation.   Continue to assessment of the monograph

[  ]  Multiple Typos / Misspellings

[  ]  Severe need for attention to grammar structure   ______________________________

__/2

Quality of selected article:
[  ] 1: Tangential to the assignment

[  ] 2: Carefully chosen for its relevance

[  ]     ___________________________________________________________
__/7

Presentation of theorist position: 

[  ] 1: Theorist’s position stated, but incorrectly.
[  ] 3: Theorist’s position stated correctly but not applied to the article
[  ] 5: Correct position applied to the article but without specific citing of references within the article
[  ] 7: Correct position applied to the article with specific citing of references within the article

[  ]     ___________________________________________________________
__/9

Presentation of contrasting position:

[  ] 1: Another theorist is cited 

[  ] 3: Other theorist’s position is given but not compared to the theory under discussion
[  ] 6: Other theorist’s position is contrasted in general without specific journal references  
[  ] 9: Other theorist’s position is contrasted using specific references within the journal article.
[  ]     ___________________________________________________________
__/ 2

Writing Style:

[  ] 1: conversational tone with application of informal idioms

[  ] 2: academic tone with professional vocabulary and sentence structure 
 .

Constructed and presented in collaborative construction groups.
Students will present a group power point presentation which instructs the viewer (learner) in the direct application of the material from our course in the practice of the profession for which they are preparing:
.

Exactly 18 slides.  
· The most important concepts of the term that the students believe the practitioners may not know.  
· The power point presentation will be posted on-line for viewing by practitioners in each of the above professions.   

· Extra credit will be available for submitting a response to the power point by a person practicing in their designated field. 


 

Warner Pacific College Mission Statement:
Warner Pacific College is an urban Christian liberal arts college dedicated to providing students from diverse backgrounds an education that prepares them for the spiritual, moral, social, vocational and technological challenges of the 21st century.
Warner Pacific College Core Themes:
(1) Develop understanding of urban issues and outreach to urban areas—Portland and beyond,

(2) Demonstrate the benefits of living in a Christ-centered community, 
(3) Expose students to a wide array of liberal arts disciplines and specialization in one or more of them, 
(4) Promote understanding and outreach to students from diverse backgrounds, 
(5) Prepare students for the challenges of the 21st Century through development of oral, written, quantitative, ethical, interpersonal, technological, and critical-thinking skills, knowledge, and convictions.
Social Science Departmental Mission 
The mission of this department is to equip students to be:


--Knowledgeable in their field(s) of study.


--Congruent in their integrity between professional preparation and personal lives

--Skilled in their areas of concentration


--Integrated in their approach to faith and their discipline.
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� INCLUDEPICTURE "http://training.trainingplace.com/newsletter/zull.GIF" \* MERGEFORMATINET ���





� INCLUDEPICTURE "http://ecx.images-amazon.com/images/I/517vOsZiPcL._SX373_BO1,204,203,200_.jpg" \* MERGEFORMATINET ���





      Estimate Readiness: Week 8








DISABILITY POLICY: 


Any student who has a documented disability that may require accommodation to fully participate in this class should


contact Dr. Denise Haugen, the Director of Career and Life Counseling at 503-517-1119 as soon as possible.





Students with an Accommodation Plan through the Career and Life Counseling Center who would like to discuss


the plan with me should make an appointment. Students who wish to discuss emergency medical information or


special arrangements in case the building must be evacuated should also make an appointment to meet with the instructor.








!





Final grade for course will be based on the total points earned during the course. The letter grade will be determined by the scale to the left.  Each assignment will receive points based on the quality of the assignment turned in as reflected in the rubric. No “extra credit” will be accepted.  Students are expected to actively participate in the activities and class work.
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B is Shooting par


C is the common amateur golfer


D is the unskilled, once-in-a-while  “duffer”





A is the PGA/LPGA.  Not everyone can play in the PGA/LPGA





Professional jobs and graduate school is available for those who consistently break par and are eligible to be invited to the PGA/LPGA


Different courses:  different classes.   


Some are nine-hole hobby courses.  Some are Spyglass or Agusta.


Good with a putter but can’t drive or spin?  


Don’t expect to play PGA.


PGA has no handicaps and no mulligans… 


Go to lessons each week but never practice?   What can you expect? 














+





The problem with hungry chickens….





Ed/Psy. 420  Learning Theory


Final Examination





 Not many of you should become teachers, my fellow believers, because you know that we who teach will be judged more strictly.


James 3:1
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